Abstract-Massive Open Online Course (MOOC) have become a new form innovation whose development has shown great challenges to the traditional classroom mode of teaching, they have also proven to be an alternative way of delivering interactive teaching as well as learning. The aim of this paper is to determine the key factors affecting student motivation in course completion as well as the approaches used by teachers to ensure that the students complete the course. To help in building a better understanding, an in-depth interview was conducted with a course facilitator at the International Islamic University. To get the students perspective on learning through MOOCS, a survey was distributed among students from several universities across Malaysia. The purpose of this survey was to probe students motivation, learning perceptions, and experiences towards MOOCS, focusing on MOOCS affordances and challenges that may lead to high dropout rates. This research paper has helped identify the learning motivations, learning styles, and a number of factors that appear to influence student motivation.
INTRODUCTION
With the recent development of educational resources both in both in academia and industry, Massive Open Online Courses focus on unlimited engagement of its participants as well as open access through the web. MOOCs present wide variety of services and facilitation, which are different from the traditional methods that require lecturer involvement in narrating the topics to the participants who are sharing their own skills and abilities with the rest of their peers so they would be able to benefit from each other's expertise, where the position and duties of a teacher change into becoming a guide. MOOC when compared to traditional online courses are bigger in scale and distributed worldwide throughout several networks as well as platforms, without any restrictions on the involvement of individuals participating in the course. Through MOOC teachers are given the opportunity to teach critical or interesting topics to new groups of students and learners; these courses might also poses a major impact on online educational practices as a whole, for example they allow various institutions to develop unique MOOC centered projects. All though MOOCS are now widely received, and considered a part of educational innovation, researchers in the educational field have minimal knowledge on student needs can be addressed by MOOCs, and how well they address those needs. The different possibilities in learning that are offered by MOOCs have tremendous value and are considered to be a virtue, and not a flaw, and needs to be viewed as such. Recently, minimal is known on the reasons contributing to the learner's motivation and decision to use MOOCs in different fashion as well as the strategies used by teachers to ensure courses completion.
MOOCs offer numerous valuable learning experiences to students, from readings, to video lectures, exams and assignments, to allowing them the chance to connect and collaborate with others through threaded discussion newsgroup, forums and other Web 2.0 technologies. This study explores numerous factors that affect the overall motivation level of students to learn by relating it to the positive impact of MOOC on students and how teachers encourage their students to complete MOOC.
II.
SIGNIFICANCE OF PROJECT Massive Open Online Courses (MOOCs) are being adopted by numerous educational intuitions across Malaysia. These courses have proven to be useful in improving education and the shortage of faculty. Digital technologies have the potential to dramatically transform Malaysian higher education. Many Malaysian intuitions have adopted MOOCS in a higher education landscape, due to the large rapidly growing numbers of schools, several sizes as well as structures; have been rushing to integrate MOOCs into their curriculum. In numerous cases, available courses such as MOOCs bare some similarities with the existing undergraduate elite courses that are offered at multiple prestigious universities across Malaysia. Recently twenty higher education institutions have been in involved in MOOCs development across Malaysia. These higher education institutes include Taylor's University, four public universities (UPM, UKM, UiTM and UNIMAS), and OUM. MOOCS have proven to be extremely beneficial in these institutes especially when it comes to promoting or increasing public awareness, giving the general public the opportunity to demonstrate and explore these courses, by promoting non-formal and informal courses as part of the lifelong learning initiative and MOOCs are also a way to leverage on ICT to complement traditional higher education courses.
The (2000), intrinsic motivation can be defined as undertaking a learning activity out of one's inherent interests, whereas extrinsic motivation implies that one intends to gain a separate outcome. MOOC students seemingly consist of learners with each or both types of motivation. For instance, a student possess intrinsic motivation might register for a statistic course mainly due to curiosity. Whereas a student that possess extrinsic motivation might register for the same course due to the skills set that will be covered in the course and their usefulness in helping students advance in their own careers or it could be due to the fact that the course will count for credit at their university. Researchers have also conducted studies on learners motivations in an online environment. Keller and Suzuki (2004) argued that learners in of E-learning platforms tackle more motivational challenges due to the fact that they work more independently at a distance in many cases, minimizing the kinds of support that is present in the campus environment, including both social interaction and technical support (Muilenburg and Berge, 2005) .
Students who are enrolled in MOOC may face similar challenges. Self-efficacy is another factor of potential importance, defined as one's belief that one can accomplish any given task (Bandura, 1994). Zimmerman, Bandura, and Martinez-Pons (1992) established that a learner;s self-efficacy is related to their learning achievements. A more specific category of self-efficacy is academic efficacy, self-efficacy focused on academic situations (Ryan, Gheen, and Midgley, 1998; Pintrich and Schunk, 1996; Schunk, 1991). The motivational survey used in the present study included scales measuring academic efficacy. A self-rated question asking participants to rate their confidence in completing the course was also added. Motivational aspects novel to the MOOC as a learning platform have also been considered in studies investigating why learners enrol in MOOCs (cf. Belanger and Thornton, 2013). For example, researchers have asked MOOC participants whether they are geographically remote from the university where a course is based, since a MOOC can reach students in a broad range of countries and regions (Nesterko, 2013). MOOCs are new unique open learning style, which were made possible by the new and current developments in technology, open learning resources, and a world-wide outlook of education as an industry. A MOOC is a gathering of learning participants or people willing to jointly exchange information and collaborate to enhance their knowledge (de Waard, 2012). MOOC pioneer George Siemens stated, "Learning is now happening through communities of practice, personal networks, and through completion of work-related tasks know-how and know-what is being supplemented with know-where (the understanding of where to find knowledge needed)" (Siemens, 2005, p. 4). The lifecycle of the creation of MOOCs draws parallels from how institutions had migrated to online courses in the 1990s.
Institutions must have strategy and resources different from their current on-ground and on-line offerings to harness the power of self-mediated learning. Given the relative immaturity of the market, institutions face the choice of developing a course that might compete with existing offerings or developing courses for an entirely new subject area. The free student value-proposition and the large upfront requirement for instructional design will force institutions to determine if it is strategically appropriate. Even if resources are aligned, research has shown that a campus culture of innovation must foster the creation, development, and launch of MOOC subject and their complementary non-traditional processes. All this must be conducted while institutions struggle with the economic downturn that is creating a fiscal crisis on their campuses. MOOC learning can draw many parallels from the online learning transformation that higher education experienced in the late 1990s and early 2000s.
IV. RESEARCH DESIGN
This research uses a case study on the implementation of MOOCs which focuses on how teachers are able to encourage students to enroll in MOOCs and what motivates these students to keep using MOOCs from the beginning of the course until completion. Case study will be the most suitable for this research as the research method is deployed within social and behavioral scientific research, the case study is selected and utilized in order to gain an in-depth Table 1 . Research Question contextualized examination of social interaction within a single social setting; this may be within an organization or focused on the playing-out of a specific social process (Yin: 1994). The research method used in this study is qualitative in nature; it will include a variety of information regarding MOOCs from a teacher's and student's perspective. Both quantitative and qualitative methods were considered, but, in the end, it is the existing research question that should determine which of the methods should be used (Kvale, 1997). The main goal of qualitative methods and quantitative methods are often said to be the same -namely, to find the causes and relations of what is studied -but it is the actual means to realising the main goal that are different (Watts Boolsen
52)."
The reason for selecting qualitative method as an appropriate approach for this field study, among others, is because qualitative methods enable a rich amount of detailed and valuable information (Kvale, 1997) about people's conceptions, thoughts, and experiences regarding certain topics or circumstances of life (in this case, teachers beliefs about MOOCs). Our intention using a qualitative method is not, as Kvale described, to "quantify objective data" but instead to "interpret meaningful relationships" (p. 17).
This study also uses quantitative data which is used to, measure, the quantity of students after data collection. Data will be collected in two forms first through in-depth interviews with the Arabic department's staff members of IIUM and second through surveys that were distributed to the students. An interview with the academic staff in the university's Arabic faculty will be conducted as they have been very successful in incorporating MOOCs in their curriculum and using MOOCs as a medium of teaching Arabic to students from overseas and in Malaysia. The interview will include closed and open ended questions. Closed questions give a set of answers from which the respondent must choose this focuses more on the details of the interviewee such as name, numbers, and so on. The aim of the open ended questions is to encourage full and meaningful answers through using knowledge of the subject's and or feelings. These questions have a more suggestive answer in relation to the topic. Table  3 .1 show the research questions in which the study is based on as well as the methods used and the data source.
V.
DATA COLLECTION PROCEDURES As mentioned earlier this research will be mixed mode and include both quantitative qualitative research that will consist of interviews and survey. The survey will be distributed throughout various faculties in the International Islamic University Malaysia. The respondents included male and female, undergraduate and postgraduate students. The surveys were then collected and reviewed for similarities and differences in ideas. Members of the academic staff with the Arabic department have been interviewed, data collected from these interviews have been analysed and related back to the literature review. Surveys are selected to be used in this study because the study covers a large geographical area of study and it is considered as the most frequently used method for collecting data in a qualitative research that made the use of survey appropriate. The survey has helped in collecting data and understanding what motivates the respondents as well as what is important to them, it will also gather meaningful opinions, comments, and feedback from the respondent. The survey questions will be standardized, which means everyone will answer the same questions so as all the answers could be compared and related to the literature. The survey was developed using Google Forms which was sent to the participant's through emails. The questions were derived from previous student motivation questions on MOOC (Embi, 2014; Conrad, 2016) . in order to compare the similarities on the motivating factors that contribute to course completion and whether new motivating factors have been introduced. The survey consists of eighteen questions with three parts which include leaner's motivation (part 1, part2, and part 3).An interview will be conducted with the lecturers in the International Islamic University who have had success in using MOOCs and managed to enroll a large number of participants in their courses. One lecturer from the International Islamic University is selected for an interview in order to get a teacher's perspective on the motivating factors that drive students to complete MOOC. The interview questions were constructed based on previous question on course completion and the factors that lead to it (Cormier, 2011) . The group of participants targeted for this study is the lecturer's of the International Islamic University which will be given a series of interview questions on the techniques they use to encourage students to sit for these MOOCs and a survey will be given to students who are enrolled in Massive online courses in Universities across Malaysia. The survey is used to evaluate the main factors that motivate these students to enroll in and complete these MOOCs from start to finish.
All of these participants involved in the survey were selected through purposive sampling which is based on the judgement of the researcher and is used to collect the data from within the accessible locations. Purposive sampling method is generally used to select the respondents of the study on the basis of experience as well as other criteria's (Lewis & Sheppard 2006). This sampling method is conducted when a researcher chooses specific participants within the population to use for a particular study or research project. Unlike random studies, which deliberately include a diverse cross section of ages, backgrounds and cultures, the idea behind purposive sampling is to concentrate on people with particular characteristics who will better be able to assist with the relevant research. The main goal of using purposive sampling in this study is solely because this sampling technique focuses on particular characteristics of a population that are of interest which in this case are the students who are enrolled in Massive Open Online Courses (MOOCs), which will best enable you to answer your research questions.
VI.
DATA ANALYSIS METHOD To create the survey questions the researcher employs Google Forms. Google Forms is an option of Google spreadsheets used in education. The survey consisted of eighteen questions on learner's motivation in the context of MOOC .The survey can to each participant's email address by embedding it on the webpage or by sending a link of survey URL. Once the participants have answered the survey questions Google spreadsheets that were analyzed in real by using the main features in Google spreadsheet which are similar to Microsoft excel. The interview has been related to the research question to get the final results and answer the question on how teachers ensure that each student completes the MOOCs they are attending.
VII.
DELIMITATION OF RESEARCH This study employs numerous research offerings and contribution that have revealed a wide picture of learner motivations and learning patterns, as well as factors influencing course completion. This study will answer the research question by explaining the factors that motivate students to complete MOOC and by examining how teachers contribute to the completion of these courses. Students have their unique learning styles for that reason these courses are delivered through multiple representations such as text, audio, video etc which helps the students grasp information faster rather than focusing on one aspect.
The main purpose of these courses is to promote lifelong, MOOCs allow its students enrolled in the courses to brush up and update their knowledge on the subject and to learn new ways of understanding course content, it also allow the teachers to learn new ways of delivering their courses material to their students. No matter what the subject is teachers can find a wide variety of MOOCs to convey the information and inspire their students to learn although the aim was to reach a wide age range of participants, not all age groups are well represented. The learners of this study are mainly located in different universities throughout Malaysia.
VIII.
FINDINGS This section demonstrates this topic by interpreting the findings and outlining what they mean. At the end of this chapter all the results will be discussed and an explanation should be provided for the findings. The results of the survey clarified what factors Motivated the students to join MOOCs. Four types of student motivations for enrolling have been identified, these include: fulfilling current needs, preparing for the future, satisfying curiosity, and connecting with people.
A. Fulfilling Current Needs (Course Complement) One motivation or reason that students have in common for enrolling in MOOC is to complement other courses that they might currently be taking. There are two main theories that underlie this motivation. The first is the students feel difficult for learners to focus and keep up. MOOCs content that contain MOOCs content that contain similar subject areas can deliver a high level overview that might allow the student grasp the course content faster.
B. Professional Needs
Another motivation of participants is more common with postgraduate students (PhD students, Masters Students) and others who want to gain knowledge that will enable them to better meet their current job requirements and responsibilities. The skills they obtain from MOOCs will help them succeed in their careers for instances in a new project or in coming up will innovative ideas require certain skills or the use of new tool to produce specialized environments or in conducting detailed data analysis. These participants view MOOCs as effective as well as efficient resource to gain knowledge for performance related needs.
C. Impress Potential Employer This is preparing for the future as many learners enroll in MOOCs to enhance and improve their chances of their future employability. These learners have the strong will to complete the course from start to finish, because they are motivated to receive the completion certificates which will vouch for satisfactory knowledge of course content. Many participants believe that the more certificates they receive from completing MOOC courses, the higher the chances they have of impressing their potential employers.
D. Satisfying Curiosity
Another common motivation to register for certain MOOCs course is personal interest. Most of the participants have taken at least one course in MOOCs, and several participants said that the main reason they took this course was curiosity about what MOOCs are and what they look like. When they heard about MOOCs from friends, professors, or news media, they tried to learn about MOOCs as well as to take advantage of the free and high quality education resources that are offered in MOOCs.
Majority of the participants believed that MOOCs had opened a door for them, a door that enabled them to gain access to valuable education resources that they might have been interested in but had found difficulties in pursuing them.
IX.
FUTURE OF STUDY. The last section is written to assist students and other researchers in the selection and design of future research directions that could be foreseen. The present study explored motivational factors between those who successfully completed the course and the reason for course completion. In consideration of these findings, it would be worthless to note that the course completion is only one of many factors that had been used to study persistence as well learning in the context of MOOCS. This study will better measure many alternative kinds of success that are present in MOOCS, it would of great significance to relate theses to traditional survey measures of student motivation. It is noted that MOOC, as a new learning platform, provides learning and educational values that are beyond those seen in traditional learning environment (Deboer, 2014; Whitmer, 2014) . Numerous learners conduct educationally-relevant discussions outside of the course provider platform, in private discussion forums, email discussions, and even face-to-face meetings. The results and findings of the research are suggestive and indicate that student's interest in course content is more important for course completion than the student interest in MOOCs. Nevertheless, as the present study was based on the context of a specific type of MOOC, the future work should focus more on collecting and analyzing data from various types of from MOOCs throughout several disciplinary areas and course platforms to indicate whether the findings obtained here are general. The national and cultural differences may also play a very vital role, which can be studied through analysing the difference in multiple populations taking the same MOOC, and by comparing the MOOC courses offered in various languages. In addition, follow up interviews with the students could inform as well as enrich these findings from the current research.
X. SUMMARY In this paper, the student motivations for enrolling in MOOCs and the various innovative approaches used in MOOCs have been examined. This paper has also recognized numerous factors affecting course completion. The participants who enrolled in MOOCs had no intention to finish them at all, in that sense of conventional courses, even though the online courses were organized as well as marketed as conventional offerings (e.g., lectures and exercises). A wide range of motivations for using MOOCs have been stated, course completion and certification is only one of those. The findings are of great importance in showing that the way in which MOOCs motivate students to learn, this includes online courses that allow a diversity of motivations that were not possible or appropriate in previous educational paradigms.
